ADA, an eclectic approach to FLT

By Cristina Mallol

Abstract

This article presents a new teaching-learning framework: The Affectivity and Diversity Approach (ADA). ADA tries to consider the students’ internal and external situational contexts. In this approach, physical, sociological, psychological and pedagogical elements have their importance and, with all these aspects in mind, the teaching practice takes into account cognitive, metacognitive and socioaffective strategies. ADA helps to increase learners’ motivation, students find class activities engaging and stimulating and this facilitate the students’ learning process. Summing up, ADA aims at integrating the diversity of students in a classroom setting and tries to take into account the affective side of each individual.

……………………………………………………..

The illiterate of the 21st century will not be those who cannot read and write, but those who cannot learn, unlearn, and relearn. 

Alvin Toffler

Theoretical framework

Yet another new approach? ADA, or the Affectivity and Diversity Approach, is not a completely new approach but an eclectic one that wants to take into account all the contextual cues that may affect students in their learning process.

What type of methodology shall teachers use in the FLC? The methodology used in any classroom should be, first of all, open and flexible. Although these words are both too overused, they are of utmost importance. The methodology chosen by each teacher will depend on the teacher’s knowledge and experience and will change according to the feedback received and depending on the students’ needs, preferences and learning results. 

[image: image1]The approach proposed here is based on the Social Constructivist Methodology. This methodology, as well as Piaget’s Constructivist theories of learning (Piaget 1980), takes into account Vygotsky’s and Feurstein’s Social Interactionism (Vygotsky 1962) as well as Erikson’s Maslow’s and Rogers’ Humanism (Erikson 1963). Social constructivism is at the base of the Communicative Approach, whose slogan is: “language is learned through its use”. Social Interactionism adds the social dimension to the Constructivist Theories, as learning is constructed cooperatively and through interaction in a social context. On the other hand, the humanistic aspect adds the facet of human beings’ holistic development.
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Having all these learning methodologies in mind, together with most of the language learning theories (Natural approach, Audio-visual method, Direct Method, Community Language Learning, Phonetic Method, Situational Language Teaching, Notional-Functional Method…) alongside Gardner’s Multiple Intelligences (MI), Goleman’s concept of rational and emotional intelligences and the Neuro Linguistic Programming (NLP) approach, ADA was created.

Gardner (1999) in his MI theory explains that there are 9 types of intelligences: Verbal or linguistic, Logic-mathematical, Visual or spatial, Bodily kinaesthetic, Musical, Naturalist, Existential, Interpersonal, and Intrapersonal. According to him, students learn through these intelligences and they all can be educated. That would mean, for example, that a bodily-kinaesthetic student needs to experience real objects with his/her hands/body in order to learn. Although many more intelligences have been added to this list, ADA works specifically with these ones because they already cover most of the curricular areas.

Goleman (2001) classified Gardner’s intelligences in two groups: Emotional (interpersonal and intrapersonal), and Rational (all the others). Goleman realized that some people with not very good marks at school were very successful and others with very good marks were not successful in life. He concluded that the emotional intelligence, that is to say how to deal with our emotions and the emotions of people around us is very important in life. Through different activities, tasks and projects that have ADA in mind, the learner’s emotional intelligence is cultivated and promoted.

Related to MI there is an approach called: Neuro Linguistic Programming (Revell & Norman 1999). It is an approach to everything you do in life and it can also be considered a learning method. There are 4 pillars on which NLP is build: 

· Goals: one has to have clear aims before starting anything. 

· Rapport: being at ease with others is essential. 

· Sensory acuity: observe without making quick judgements. 

· Flexibility: if what you do does not work, do something different. 

The scholars working in this field say we are all different and this is why people internalise the world differently. NLP researchers state that some people get information through their eyes: visual (V) individuals; other people may learn better if they hear the things they have to learn, they get the information better through their ears: auditory (A) individuals; others get information through their hands, bodies or emotions: kinaesthetic (K) individuals; then, there are the olfactory (O), which get the information better through their noses; and finally, there are the gustatory (G) individuals, which get the information through their sense of taste. As the last two are not very frequent, we can include them both in the kinaesthetic group and this is what ADA proposes. Knowing about this VAKOG system is important because the teacher could try to discover and be aware of how students learn better, that is to say their preferred perceptual style to adapt different activities to suit all the students in a class.

After this quick revision of different theories, I define the approach I propose for the foreign language class as the Affectivity and Diversity Approach (ADA) because it tries to take into account the students’ learning styles as well as their inner and outer situational contexts. 
The elements in ADA have been compiled into 4 blocks:
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In these blocks several guidelines, which integrate concepts from other foreign language learning approaches, outline ADA. All the guidelines are interrelated and all of them have their importance in the context of ADA to promote satisfied and creative learners.
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In relation to the psychological context of the students, one of the most important factors to reach learning proficiency is motivation. It is a good idea for students to think about which is their motivation to study a foreign language; among other reasons, the following can be identified: a) because they enjoy studying, b) because they like learning languages, c) because they find English useful, or d) because a particular activity, task or project is attractive to them; e) because they feel it is necessary for them at the moment to communicate in English or f) maybe to play computer games. They may find learning English useful for g) their future studies or h) professional career; or i) because they have to do it, an external factor imposes it, such as the educational system, school, teachers or parents. Motivation is the first step towards students’ engagement.

Motivation changes constantly, mainly because of results. The rewards students experience: either intrinsic (feeling satisfied to see their learning progress) or extrinsic (being valued by teachers, parents or peers), support or hinder learners progress.

Intrinsic motivation is tied to the individual perception of the self. This is closely related to the NLP presupposition: The resources people need are within themselves. In order to learn, consciously or unconsciously, students must have a positive self-esteem, believe in themselves and think they are able to do what they have to do, otherwise they would never succeed. This guideline, together with the self-awareness one, which says that feeling well with oneself is the first step to achieve anything, is directly associated with another NLP presupposition: The mind and body are parts of the same system. Intrinsic motivation is also tight to the sensations learners experience during the lesson, for example. Whether these feelings are positive or negative would condition the student progression in learning. The teacher should encourage a variety of emotions all through the lesson period, the most positive the better, to promote students learning. Self-awareness can be useful to improve the intrapersonal intelligence, which is essential while dealing with any learning. 

To have the primary needs covered or to be on good terms with our conscious and subconscious mind is imperative before starting any mental construction; otherwise failure is guaranteed. This is closely related to all the previous guidelines as well as to the following one: the individual world, which together with previous experiences, outlines the incentives and predispositions of students to learn, as well as their urge for good academic results. The personal world of individuals conditions their intrinsic as well as their extrinsic motivation to face any learning (e.g. students with really serious problems at home will probably not be able to do their best at school). 
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Concerning the physical context, I have compiled under this heading the physical and environmental elements of any learning, as they can be both perceived as factors external to personal relationships. The possibilities a teacher has to vary the classroom components, the moment when any learning takes place, the students assemblage, the tables and chairs used, the resources to learn, the hotness or coldness students experience while being in the classroom setting, the noises they hear, the odour, the illumination of the class, the organization of the different elements in the classroom, the classroom tidiness, etc. shape the students’ predisposition to learn as well as the knowledge acquired.

[image: image10.jpg]



[image: image4]
Regarding the pedagogical context, students should have clear aims. This statement links to the NLP presupposition If individuals know what they want it helps them to get it. The objectives should be: 1. stated understandably, 2. short-term, as students will be encouraged to achieve them and see their consequences, and 3. accessible, in order to be able for the learners to attain them. If they are reached, students are satisfied and, therefore, they are motivated for the next objective. Most of the aims that students consider worthwhile can be achieved, thus, the teacher should negotiate the subject objectives with the learners; in this way learners will be more eager to consider them meaningful.

As to the resources, I believe teachers should find out or produce input with a level of language slightly above the students’ level –as stated by the Natural Approach. But as in a classroom there are many students and the language level varies from one student to the next, it is rather difficult to find the appropriate input for them all. Hence, the lesson tasks should be designed to be flexible; this, again, links to another NLP presupposition If what individuals are doing is not working, they should do something else. The activities used in class should constantly change; in this way the teacher may get the interest of one student or the other in, at least, a precise moment in time during each lesson. All classrooms are heterogeneous and the best way to cope with difference is creating –whenever possible– material to accept most of the individual responses. Creativity should also be encouraged through the tasks proposed as it develops very functional resources to face life. 

The learning-teaching strategies used in the classroom setting ought to be a mixture of meta-cognitive, cognitive and socio-affective strategies to attend all the students’ requirements.

Following the approach that explains that in our brains information is organised in schemata, vocabulary as well as grammar ought to be learned in context. The individual mind will make connections quicker and easier whenever knowledge is presented in concrete situations. This is also what Situational Language Teaching claims.

The four skills: reading, writing, listening or speaking are equally significant, so, while planning the lesson material, this should be taken into account and different balanced activities focussing on the different skills should be developed. This balanced incidence on all skills, though, depends on each student and his/her reasons to learn a language; this is why a teacher could emphasise one upon the others. In a secondary school setting, all the skills should have the same consideration because, even though individuals might have preferences, all the four skills are to be improved according to the Curriculum Project. 

Students’ perceptual styles guide any learning process and teachers should facilitate the information access to any individual. Visual, auditory and kinaesthetic material, that is to say posters, blackboards, videos, DVDs, computers, CDs and tangible material among others have a vital meaning. The encouragement of auditory and visual aids use in the FLC was first promoted by the Audio-Visual Method. Nevertheless, kinaesthetic material should also be included in the FLC in order not to exclude students who learn best experiencing through their hands and bodies.

The learners should perceive English not as a dead classroom language but as a useful language to do things. Curriculum globalization, meaning including as many subjects as possible in the planning of the English syllabus, should be fostered. The purpose of this inclusion would be to encourage students with all intelligences to feel the need to learn English and perceive this FL as a tool to learn what they are interested in. Through an inclusion of artistic, logic, musical, scientific, etc. related activities, most of the students will possibly feel engaged in the FLC in one moment or another. This guideline is closely linked to the MI approach and it is very important to reach the basic competences all the students have to acquire, that is to say: 1. communication, linguistic and audiovisual competence, 2. cultural and artistic competence, 3. mathematical competence, 4. learning to learn competence, 5. autonomy and personal initiative competence, 6. knowledge and interaction with the physical world competence, 7. social and citizenship education competence and 8. information management and digital competence. 

Finally, and regarding errors, I have noticed through the years that despite the generally accepted idea that errors are helpful to learn, there is a sense of frustration among students when they are corrected. Therefore, the first step towards achievement for the students should be to assume that There is no failure only feedback. Feedback is indispensable to be able to learn and succeed so, as the Direct Method states, errors should be corrected; but at an appropriate time.
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Regarding the sociological context, and as claimed by the Phonetic Method, as well as by many other approaches, language should be used to communicate. The Notional-Functional method also considers communicative competence to be the ultimate goal. Thus, the main objective of learning a language is to understand and make oneself understood. Students should try and use as many tools as possible to attain this purpose, such as exploiting the different communication strategies they have available. 

As the communication factor is so important, group work activities, for example, should be considered means of putting the language into practice; something really essential in an FLC and really productive when designed and carried out properly. 

Parents, teachers and peers, along with the relationships among them, which outline the learners’ personal world, also guide learning. Being in good rapport with the teaching staff and with other students is the first step towards success. This does not mean students have to be subordinated to their mates; on the contrary, they should use critical friendship. As CLL claims, the main goal in an FLC is to build strong personal links in a good atmosphere.  Hence, any learning –but language learning in particular– needs to explore and encourage interpersonal intelligence to make the most of this linguistic exchange in the classroom setting. However, students will never be in completely good rapport if there is no inclusion among them, despite the region where they come from, their language, culture, religion or sex. Thus, through the classroom tasks and projects, this inclusion should be encouraged (e.g. through cultural debates). Cultural exchanges may be very productive to deepen into the students own culture and the culture of the language object of study. The framework of any utterance is shaped by culture, therefore learning the cultural background that carves an existing language is essential. Improving the cultural knowledge of a country can also be reached through deepening into some realia. Realia brought into classroom makes students feel a bit closer to the society and, hence, to the language they are studying. Even though the classroom setting is an artificial scenery, realia also helps teachers both recreate real life situations, which might assist students in learning more effectively, as well as encourage positive criticism. For example, some mass media are motivating and entertaining but any source of information should be used critically to encourage learners to be responsible consumers.   

All the aforementioned guidelines are, yet again, interrelated, they try to cover all the curricular requirements as well as the basic competences and all of them have their importance in ADA. 
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Educational practice

All the abovementioned theory can be translated into the practical world of our classrooms. The activities, tasks and projects used in the FLC try to embrace as many ADA guidelines as possible through involving the students in different ways: physically, sociologically, psychologically and pedagogically.


Psychologically speaking, the teacher, through constant talks (e.g. individual interviews, classroom debates, personal talks with tutors and/or interviews with parents) has to picture the students’ world and from their needs and interests adapt the resources available to encourage individuals to learn the foreign language.

Physically speaking, the teacher has to take care of the atmosphere where the learning takes place. The setting should be comfortable, attractive, with as many visual material as possible, and changeable (to create expectation). The teacher could use other school areas to foster learning such as the library, the computer room, the playground, the gymnasium, etc. Students would discover other learning spaces and take advantage of the resources in these areas.

Pedagogically speaking, the aims and contents of the units could be accorded between the teacher and the students at the beginning of each term; this could help learners’ implication. The material the participants could use, goes from technological material such as videos, DVDs, computers, cassette-recorders, video cameras, overhead projectors (OHP), slide projectors, computer projectors and CD-players, to realia, maps, posters or charts, flashcards, games or the more traditional: books, notebooks, dictionaries and grammars. The more varied the material the more possibilities to engage all students in one moment in time. The activities, tasks and projects should be wide-ranging, creative, contextualised, interdisciplinary, covering all the skills, multiple intelligences and perceptual styles and with present-day and motivating contents. The types of activities to be used, which would go from graded to free, according to the students possibilities, could be: warming up, development, consolidation, strengthening and extension. The diversity of activities, tasks and projects employed makes it possible for many students to find something that suits their learning pace and style. Thus, due to a variety of opportunities to access the same content, the students will be encouraged to learn.

Sociologically speaking, one should bear in mind that the main aim of learning a language is to be able to communicate, thus cooperative as well as collaborative work is a must. Group work plays an important role in finding one’s relationship to oneself, peer groups, different cultural groups and the opposite sex.


How do we apply ADA in the classroom activities, tasks and projects? Here there are some examples of activities, tasks and projects that use ADA as its stand point.

	Title:           Noises in your shopping basket

	Level:          4th year of ESO. 

	Timing:
20 minutes.

	Material:
Blackboard, pen and paper.

	Objectives:  Learn vocabulary words related to sounds (e.g. whisper, whistle,                                scream, shout, bang, knock).

Remember words related to fruits and vegetables.

Help students be creative.

Understand and make oneself understood in the FL.

	Description: 

The teacher asks the students to brainstorm as many fruits and vegetables as they can. Students cannot say the fruits and vegetables’ words in their L1 but they can mime them. A different learner every half a minute writes the words said aloud, on the blackboard. After that, the students choose the fruits and vegetables that they think they have a kind of connection with the sound words from a vocabulary list. Then, they draw, on their notebooks, the fruits/vegetables chosen with faces in them according to the sound they have connected. When the students finish, they get in pairs. The partner guesses the sound for each drawing. Then, students discuss the reasons why they have connected the fruits/vegetables to the sounds. Collaborative work will help students to communicate in the FL.

For example:
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e.g. I have connected scream to an apple because when I find a worm in an apple I usually scream.

-Adapted from Rinvolucri (2003)-

	Multiple Intelligences involved

Logic
Linguistic
Musical
Spatial
Kinaesthetic
Interpersonal
Intrapersonal
Naturalist
Existencial
x

x

x

x

x

x

x

Modes of perception involved

Visual

Auditory

Kinaesthetic

Olfactory

Gustatory

x

x

x




	Title:           The Odd Gadget

	Level:          4th year of ESO.

	Timing:
20 minutes.

	Material:
Pen and paper.

	Objectives:  Learn how to use: may /might, must, can’t /can /could, have to/had to. 

Help students be creative.

Understand and make oneself understood in the FL.

	           Description:

            Each student has to invent an odd gadget and write advantages and disadvantages of the gadget, using the modal words they are studying. 

For example:  
 Inverted Umbrella: 
You may use it as a parasol.




            You can see where you are going.




            You can’t use it when it rains.

Then the students exchange their sheets of paper and evaluate, with a face a classmate’s gadget. Either:                   if they like the gadget


                                                              if they don’t like the gadget

The sheets will not contain the name of the author, so students will not be guided in terms of friendship. The student with more happy faces wins. 

-Adapted from Davis and Rinvolucri (1995)-

	Multiple Intelligences involved

Logic
Linguistic
Musical
Spatial
Kinaesthetic
Interpersonal
Intrapersonal
Naturalist
Existencial
x

x

x

x

x

x

Modes of perception involved

Visual

Auditory

Kinaesthetic

Olfactory

Gustatory

x

x

x




	Title:           Sound Interpretation

	Level:          4th year of ESO.

	Timing:
60 minutes.

	Material:
Pen and paper.

	Objectives:  Learn how to use the present perfect and past simple tense. 

 Use the FL to communicate effectively

	Description:

The teacher will give the beginning of a story that the students, in groups, have to continue:

 “A year has passed since I wrote...” 

The only condition is that in the story, the sounds that the students interpret through the following drawings, should appear:

After that, students have to perform their stories in front of the class only through sounds (no words are allowed). After each story students in groups discuss the different interpretations of the same story. After the last story, learners, individually, choose the one they liked the best and write a brief summary. Finally, they compare their summaries to the original stories.

-Adapted from Feldstein et al. (2002)-  

	Multiple Intelligences involved

Logic
Linguistic
Musical
Spatial
Kinaesthetic
Interpersonal
Intrapersonal
Naturalist
Existencial
x

x

x

x

x

x

x

Modes of perception involved

Visual

Auditory

Kinaesthetic

Olfactory

Gustatory

x

x

x




	Title:           Attractive Words

	Level:          4th year of ESO.

	Timing:
20 minutes.

	Material:
Pen and paper.

	Objectives:  Learn vocabulary related to trips. 

Understand and make oneself understood.

	Description:

The teacher presents a vocabulary list to the students. The teacher tries to make students feel the words. After the reflection, the students, individually, think again on the words, write them down on a piece of paper, and answer:

Which are your favourites from the list?Put them in order. 

Why do you like them?

Is it the look of the word on paper?

Is it the sound of the word as you say it?

Is it the feeling that you can get about what the word represents?

Is there another reason?

Are there any words in the list that you do not like?Why not?
In small groups, students try to answer the following questions giving reasons.

                           What does a border look like?

What does a pole sound like?

What texture is a continent?

How does a mountain range feel?

How old is a forest?

How deep is a desert?

What kind of music is a lake?

After some time, students put their results in common. 

-Adapted from Revell and Norman (1999)-

	Multiple Intelligences involved

Logic
Linguistic
Musical
Spatial
Kinaesthetic
Interpersonal
Intrapersonal
Naturalist
Existencial
x

x

x

x

x

Modes of perception involved

Visual

Auditory

Kinaesthetic

Olfactory

Gustatory

x

x

x




Conclusion

In conclusion, after studying most of the methods for language learning, an integrative approach seems best for most teaching situations and this is the aim of ADA. ADA underlines the physical, psychological, sociological and psychological contexts of any learner bearing in mind all the contextual elements of each learning situation. With the implementation of ADA the teacher wants the students to consider the English language not only as a subject to pass, but as a means to achieve multiple aims. English is used globally, that is, not isolated from the rest of the learner’s life, and this helps students to perceive the usefulness of the subject.

ADA focuses on individuality and the more the students perceive they are individuals learning a language and that their personal context is taken into consideration, the less effort most of them will have to make in order to learn, as they will feel they are attended and understood. Summing up, helping our students to learn is one of the most difficult endeavours teachers are faced with, but if the students’ self-esteem is raised and, consequently, their motivation increases, the learning-teaching process is more effective.
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